
*Recogpizing Tegphsble M.o.mçntç sf Hone"
Idea from the booþ "getting to Got it!" by Betty Garner

P¡ lÇç.o,Si?ing lçpçþþle p.o¡qçpts gt home. we can heln children develop their çogpitive
stiuctr¡¡äs, *ttiin witt tretf tnem ueôme better learnersä¿ ¿."r* mäãrrilLr or
leamias difüankiæ.

*Cognitive 
s$¡cJìuë are the bagic me¡tal proceæet pçqpte usc.to make.ænge of

information.(p.2)'

As parents and teachers we have to remember that we cannot deveþ children's
cognitive s$trcttn¡ñ, they'have to dcvelop thsir owrl and it'is never too.late to deveþ
them. We are doins so much for children these days that they are doing so little on their
oum and in return their braín is becoming under developed. I like how the book puts it"*Too often, well-meaning pareüts and teachers short-circuit sn¡dÊnts' cognitive
development by doing the menúal work for them þ.15)". Scientific studiès have shown
tlgpt tbp bm¡n .dæç is fne.t Vsw æd ph.anæ lf we þyçlyp it'tÐ rhe nút úiv¡t $tps.
Developing the cognitive structures goes hand in hand with our Montessori philosophies
ofbep¡çg,the phild le*rn indeændence end devetoping ,tbe whole child. This Besns- )y,e
need to embrace every situation we can that is a possible "Teaching Momenf'. We call
{Þifirte[srr,iag{ht çhild'ia Memwçori. We follen,ths t&ild and develop åettvltit*ta
help meet that child's needs. We recognize that each child has a different vay to learn
urdwc cmùrace üris.

Þ h"tp childæn dsyelop their cogniriye gtrrcfi¡re's lrye c¿n.do fhe folloring rhrngs to
help:

1 . H€þ dkæ¡ chilchep ro w.ork through diöcr¡tt riu¡ations o¡ ,the.rr.s$æ (gæ hsnd
out from book of a sample situation about Harold). We can brainstorm with the
thild hmute mlve aÞreþhu rdherthçn sokr itfêrihËR eed&llthen.rhntto
do.

?.. Observc a¡rd watch your chÍld whitc they play or wort wÍûr things so you'know
what skills make them thrive and this will heþ you rhink of things to feed th€ir
passions. The brain will not just develop througb language and math skills (as
much as love doiog them with children), but the brain also dwelops when the
child is passionately working with somefhing he or she loves.

?, Ask oppn sædsd qupçfisns (ns we ÊncourÊgÊ tbe oþldrcn to do in.opr FgltBlhy
training in class) about everything a child does or shows you. If a child shows you
a picÍrræ, don'r just say good |ob," but say 'ofell me abor¡t yo,ur picårre," nnd g*"0
asking more questions as the child opens up about what they were thinking about
atthey üçw. llhm yfi¡ ârÊ in a car, & s¡ìIüqilü, å É.teùÞ, êpl*Eè, or my.qatäe, ash
children,'l¡/hat do younotice," what ff-..?",'\rhat does this make youthinkof?,',
'qffould you like to wriæ a story abotrt this so you nwer foreËt it?1 md.qWtr* do
you hear (taste, smell, feel, see)?". There are endless questions tve can use in any
given situation to heþ encor¡rage a child's brain to ñ¡rther develop. Those .\n'ho

modcl asking open-ended questions stimulate student reflection and the need to
lnowmore þ.26)".



.1. Fnss$rrye idrffdr,ry.Ê Ð#tW pluld's rnysly.eæe,st rp py.efy day life.

,Cåildm æ v,ql .c,lriogp ,*nd e* ,e lq¡,çf,qr¡estionr. Altho-ugh sqnßeÍin€p ,th"y ,csB
ask so many questions that they wear us ouf we also need to remember that these
qwim* ffiü {ÞÊ åNlr€t.lhry u¡ill tetcive $ç &çt fer.lhÊ¡r Uâiå*. r'ell¡c tl*o äürd {r
ask stímulating questions and provide opportunities for thetn to make mistakes in safe
cnvírcmlcn6 uùe'rc ûrcry donnt need to worry about'feelíng strrplf (p.13)" lüe
stríve to dothis in our school and we hope toheþparents identi$ these teachable
mome,r¡ts athome also.



t-.atvru. AUöaravurtg a fltttçtpte

One afternoon I was explaining to a group of educators how stu-
dents need to make connections, find patterns, formulate rules,
and abstract principles. Harold, a psychologist in the group, sud-

denly made a connection with a childhood experience. He was 10

years old, and he and his dad were in their basement, building a
birdhouse. The floor was covered with sawdust. Harold dropped
a screw and immediately tried to find it by searching through all
the sawdust. His dad stopped him. "Son, look where the screw
fell from," he said. "Based on that, where do you think it will be?"

Harold immediately looked on the floor directly below the edge

of the table, reached down, and found the screw. Then his dad

asked, "Will it always be that way?" This made Harold'stop and
think about how abstracting a generalizable principle would save
time and energy.

Several things happened here. Harold's dad coached his

son-in other words, he mediated meaning-by asking questions
rather than telling him what to do or solving the problem for
him. He not only let Harold find the screw but also taught him
a valuable lesson for life. He was helping Harold develop cogni-

tive structures by first helping him to be reflective (urging him
to stop and think about an experience) and then by encourag-
ing him to notice a relationship that was predictable. Harold's
dad then went one step further to encourage him to think about
abstract¡ng a generalizable principle that would affect future

-experiences.

Little interactions like this have lifelong impact' Notice that

Harold'sfatherdidnotmakefunofhim'embarrasshim'orcall
himclumsyorstupidformakingamistake.Herecognizedateach.
able moment' We have many oppor'tunities to coach students in

such a way that helps them develop cognitive structures' As I

thought about Harold's story, I realized how we often assume

students are making connections, finding patterns' formulating

rules, and abstracting principles, especially when things are so

obvious to us. A student named sean helped me become aware

of this challenge.
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